
LGBTQ+ Inclusivity in the 
Choral Classroom

Sydney Timmer, she/her
Heather N. Shouldice, PhD, she/her



Why this topic?



The Genderbread Person
(www.genderbread.org)

Transgender (“trans”)
Cisgender (“cis”)

Agender, Non-binary, Gender fluid…
https://www.glaad.org/reference/transgender

https://www.glaad.org/reference/transgender


Background…
● Re-examination of teaching practices ⇨ Suggestions for choral classroom

(Aguirre, 2018; Bartolome & Stanford, 2018; Bergonzi, 2009, 2015; Cayari, 2019; Garrett, 2012; McBride, 2016; 
McBride & Palkki, 2020; Palkki, 2015, 2017; Palkki & Sauerland, 2018; Sauerland, 2018; Silveira, 2019; 
Southerland, 2018; Taylor, 2018)

● Teacher preparation?
○ Broad, not specific (Taylor et al., 2020)
○ Desire for choir teachers to express explicit support for the LGBTQ+ community, discuss 

LGBTQ+ composers, avoid gendered uniforms, and be more sensitive to the unique concerns 
of transgender students (Palkki & Caldwell, 2018)

○ Frustration with gendered ensemble names and concert attire and a desire to be referred to 
by voice part rather than by (mis)gender (Palkki, 2020)

● Use of inclusive practices?



Central Research 
Questions

1. How gendered are choral classrooms in 
terms of concert attire, ensemble 
names, and teacher language?

2. To what extent is the the LGBTQ+ 
community represented in choral 
classrooms?

3. What efforts do teachers make to create 
an inclusive classroom environment for 
LGBTQ+ students?

4. What differences and/or relationships 
exist among these variables and teacher 
demographics?



Method

Survey Tool:

● Researcher-designed
● Forced-choice and open-ended 

questions
● Administered electronically

Participants:

● Secondary choral teachers in the U.S.
● Invited via ACDA email and social media
● 145 respondents

Above is a screenshot of the first page of our survey.



Who’s Represented? White 130
(89.7%)

Biracial/
Multiracial

7
(4.8%)

Hispanic/
Latin/Spanish 

origin

2
(1.4%)

American 
Indian/

Alaska Native

1
(0.7%)

Asian 1
(0.7%)

Black/African 
American

1
(.07%)

Would prefer 
not to say

3
(2.1%)

Race/Ethnicity

Cisgender 
Woman

77
(55.2%)

Cisgender 
Man

47
(47.0%)

Non-binary/
Genderfluid/
Genderqueer

3
(2.1%)

Would prefer 
not to say

15
(10.3%)

Gender Identity

Heterosexual/
Straight

113
(77.9%)

Gay/lesbian 17
(11.7%)

Bisexual 4
(2.8%)

Asexual/
Pansexual/

Queer

4
(2.8%)

Would prefer 
not to say

7
(4.8%)

Sexual Orientation
18-24 yr 10

(6.9%)

25-29 yr 25
(17.2%)

30-39 yr 35
(24.1%)

40-49 yr 34
(23.4%)

50-59 yr 33
(22.8%)

60+ yr 8
(5.5%)

Age



Research Question #1

How gendered are U.S. choral 
classrooms in terms of concert 

attire, ensemble names, and teacher 
language?



Concert Attire

Examples of Non-gendered Attire:

Non-gendered attire 71.7% Gendered attire 28.3%

● Same uniform for all (e.g., robes)
● Choice of several options
● Concert black (i.e., any black clothing)
● Black on bottom, white on top
● “Dress up nice”

Which of the following best describes the concert attire for your choral program?



Ensemble Names

Examples of Non-gendered Ensemble Names:

Non-gendered title 59.7% Gendered title 31.3%

● Treble Choir
● Treble Trojans
● Cantamus (treble)
● Tenor/Bass Chorus
● Chieftain Singers
● Low and Changing Voices Choir

What are the official titles of the ensembles in your choral program 
(e.g., Concert Choir, Women’s Choir, etc.)?



Teacher Language

Examples of Non-gendered Language:

Non-gendered language 65.5% Gendered language 34.5%

● By voice part (e.g., sopranos and altos, etc.)
● “Musicians”
● “Singers”
● “Team”
● “Y’all”
● “Folks”

How do you address your students as a group?



Research Question #2

To what extent is the 
LGBTQ+ community represented 

in U.S. choral classrooms?



“I believe it is 
important to 

address LGBTQ+ 
topics in the choral 

classroom.”



“I feel comfortable 
addressing LGBTQ+ 
topics in the choral 

classroom.”



“My school 
building/district is 

supportive of 
teachers addressing 

LGBTQ+ topics in 
the classroom.”



“I make it a point to 
include repertoire by 

LGBTQ+ 
composers/musicians 

in my choral 
classroom.”



LGBTQ+ Composers/Musicians

Steven Reineke
Julie Giroux
Benjamin Britten
Halsey (she/they)
Dame Ethel Smyth
Francis Poulenc
Pyotr Ilyich Tchaikovsky
George Fredric Handel
Samuel Barber
John Corigliano

Mari Valverde
brin solomon
Aaron Copland
Leonard Bernstein
Caroline Shaw
Chrysanthe Tan (they/them)
Jean-Baptiste Lully
Franz Schubert
Sam Smith (they/them)
Cole Porter

Jennifer Higdon
Natalie Braginsky
Lou Harrison
Libby Larson
Jess Rowland
Caroline Shaw
Gian Carlo Menotti
H. Leslie Adams
Elton John



“I make it a point to 
talk about LGBTQ+ 

composers’/musicians’ 
gender identity and/or 

sexuality with my 
students.”



Research Question #3

What efforts do teachers make to 
create an inclusive environment 

for LGBTQ+ students?



Pronouns & Name

Prompt Yes No

“I ask my students to share their pronouns.” 47.6% 52.4%

In writing? 42.1% 57.9%

In class? 13.8% 86.2%

“I share my pronouns with my students.” 27.6% 72.4%

“I ask my students for their preferred names.” 75.9% 24.1%

Among those who do ask…
“I address the students by their preferred name.” 84.5% 15.5%



Repertoire

Yes No No response

38.6% 40.0% 19.3%

“When choosing repertoire, do you consider 
any aspects related to gender?”



Considerations for Repertoire
“There are A LOT of choral pieces that describe only heterosexual romantic love so we 

consciously limit the amount of those we perform/study. Additionally, much TTBB music is 
stereotypically ‘manly,’ which can be very fun for a bunch of like-minded cismales, but totally 
awkward for trans and non-binary people so the makeup of the group and the group’s feelings 

about gender in the repertoire must be taken into consideration.”

“I try to make sure that SSAA and TTBB choirs do not adhere to stereotypes. I try as much as 
possible to have SATB and TTBB groups singing texts from a female perspective (we already 

sing a lot of music from the male perspective.) I try to program 50% (at least) of the repertoire 
written by women, POC, and LGBTQ+ composers and poets.”

“I try to avoid pieces that assume all voice parts are a particular gender. 
Sometimes this requires making my own arrangements.”

“I began considering this when my sopranos and altos were rehearsing ‘And Ain't I a Woman.’ 
A student who later came out as non binary really struggled with singing that song and it 

made me rethink my approach.”



Transgender Students

Prompt Yes No

“Have you taught an openly transgender student before? 76.6% 23.4%

Among those who have…
Voicing determined in consultation with student?

51.0% 49.0%

Voicing chosen by student? 36.5% 63.5%

Voicing chosen by teacher? 5.8% 94.2%

Voicing determined by physical voice range? 68.3% 31.7%



Training

“Where have you 
received training on 

LGBTQ+ inclusivity?”

Undergraduate coursework 11.0%

Graduate coursework 13.1%

District in-service 27.6%

Conference/workshop 38.6%

Personal research 44.8%

Have not received any 31.0% *

* Some indicated no training but 
did do personal research.



Training

Number of different 
types of LGBTQ+ 

inclusivity training 
experienced:



Research Question #4

What differences and/or 
relationships exist among these 

variables and teacher 
demographics?



Training

Teachers with more types of training in LGBTQ+ inclusivity…

● are significantly less likely to use gendered ensemble titles, concert 
attire, and language;

● are significantly more likely to include LGBTQ+ 
composers/musicians and discuss their identities;

● are significantly more likely to consider gender when choosing 
repertoire;

● feel it is significantly more important to address LGBTQ+ issues.



Age/Experience
Teachers who are younger and those with fewer years of experience…

● are significantly more likely to ask students for their 
pronouns;

● are significantly more likely to consider gender when 
choosing repertoire;

● feel it is significantly more important to address LGBTQ+ 
issues.



Gender Identity and Sexual Orientation

Teachers who are heterosexual/straight…

Teachers who are 

nonbinary/genderfluid/genderqueer…

● are significantly less likely to include LGBTQ+ composers/musicians and 
to discuss their identities;

● are less likely to ask students for their pronouns;

● are less likely to consider gender when choosing repertoire.

● feel it is significantly more important to discuss the identities of LGTBQ+ 
composers/musicians;

● are significantly more likely to ask students for their pronouns and to use 
students’ preferred names.



Self-Reflection How might aspects of YOUR identity make you more or less 
likely to consider some of these practices?

Gender Identity

Sexual Orientation

Race

Language

Socioeconomic StatusReligion

Career Experience

Education

Age



Resources



Questions?



Please feel free to contact us 
with any questions, comments, 

or concerns!
hshouldi@emich.edu
sydneyatimmer@gmail.com
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